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Abstract 
This course portfolio summarizes my peer review of teaching project conducted during the 2018-
2019 school year at the University of Nebraska – Lincoln.  The project involved redesigning a 
graduate level course: EDPS 951 Academic and Behavior Assessment.  The course was 
redesigned in response to feedback from our major accreditation body, the National Association 
of School Psychologists (NASP).  The course objectives and assignments now align with the 
national training standards established by NASP.  This course will be a model course for our 
program as we move to redesign all of our coursework to meet national training and 
accreditation standards.   
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Portfolio Objectives 
This portfolio represents the final product of my Peer Review of Teaching Project (PRTP) 
conducted during the 2018-2019 school year.  The PRTP is a year-long professional 
development project designed to support faculty in improving teaching and student learning.  In 
this portfolio, I will describe the course that was the target for this project and why it was a good 
fit for this type of intensive redesign.  A description of the changes made to the course will go 
along with a description of the course’s place in our training program.  National accreditation 
standards for the field of school psychology will be explained as far as they affected the redesign 
of the course.  Measurement of competencies and effective teaching will be described.  Finally, I 
will talk about how this course is a model for future course improvement in our training 
program.   
 
Course Overview 
Description of Course  
Educational Psychology 951 (EDPS 951) Academic and Behavior Assessment, is the second part 
of a required year-long course sequence in assessment for all students in the School Psychology 
program at the University of Nebraska – Lincoln.  This is a foundational course that covers a 
wide range of assessment skills across multiple domains such as reading, math, writing, 
depression, anxiety and attention problems.  As this course is the continuation of a larger 
assessment sequence, there is a final integrative project which requires the students to 
incorporate all of their training into one comprehensive final assessment.  The course is taught in 
two parts.  The first is a lecture format in which information is presented and discussed.  The 
second is a lab format in which students have the opportunity to practice working with 
assessment tools and receive direct feedback.  See Appendix A for the complete course syllabus.   
 
Description of the School Psychology Program 
The School Psychology program has two degree tracks.  The first is an educational specialist 
degree (Ed.S.) and the second is a doctoral degree (Ph.D.).  School Psychology is one of three 
areas of psychology that allow for students to be licensed and practice the profession of 
psychology.  As such, we are a program that has to meet national accreditation standards.  
Further, since we have two degree options, we have to meet the accreditation standards for two 
different national accreditation bodies: The American Psychological Association (APA) and The 
National Association of School Psychologists (NASP).   
 
National Accreditation Standards and Course Design 
One of the major difficulties in designing this course is ensuring that we are teaching the specific 
skills required by our accreditation bodies and that the students are learning and mastering these 
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skills as needed.  All of our students will need to take some type of licensure exam or 
certification exam to practice.  While the actual exam taken will be determined by the student’s 
career goals, they all will require basic foundational knowledge in order to pass.  The 
accreditation standards of NASP were used as the foundation for redesigning the course 
objectives and assignments since NASP has more specific standards and reporting requirements 
than APA.   
I am the program director of our School Psychology program and I recently completed our 
reaccreditation report for NASP.  The reporting requires a high level of detailed information on 
every course taught in our program.  In this report, we were asked to document how each 
required course in our program aligned with each NASP standard.  To do this, we were required 
to provide the actual course objectives from each syllabi and create a table in which the 
objectives lined up with the standards.  Furthermore, we were required to provide examples of 
three assignments that line up with each accreditation standard.  NASP has 10 standards (see 
appendix B).  However, not all standards apply to every course.  The standards that apply to 
EDPS 951, and which were used in redesigning the course for the PRTP are presented below. A 
major motivation for choosing to participate in the PRTP was the fact that our program received 
a lot of feedback from NASP that we did not report the detailed information they require.  A 
large reason that we did not report it is because we did not have the data.  A thorough review of 
our courses and curriculum indicated that we were teaching all of the necessary information and 
our students were very well trained and prepared.  However, we were not documenting our 
training program in a well-organized and useful way.  With EDPS 951 in particular, the course 
design did not include objectives aligned to the accreditation standards.  This made it very 
difficult to measure and document student competency and mastery of key professional skills.  
So, the idea to redesign this course was to benefit both student learning and our program’s 
overall quality.   
 
NASP Standards Emphasized in EDPS 951 
NASP STANDARD II – PRACTICES THAT PERMEATE ALL ASPECTS OF SERVICE 
DELIVERY: Data-Based Decision Making and Accountability: School psychologists have knowledge 
of varied methods of assessment and data collection methods for identifying strengths and needs, 
developing effective services and programs, and measuring progress and outcomes. As part of a 
systematic and comprehensive process of effective decision making and problem solving that permeates 
all aspects of service delivery, school psychologists demonstrate skills to use psychological and 
educational assessment, data collection strategies, and technology resources and apply results to design, 
implement, and evaluate response to services and programs. 
NASP STANDARD IV – DIRECT AND INDIRECT SERVICES: STUDENT LEVEL SERVICES 
School psychologists have knowledge of direct interventions that focus on academic and social/emotional 
interventions for children and families. School psychologists engage multi-disciplinary teams (including 
children, teachers, parents, other school professionals) to develop and implement academic and mental 
health interventions. 
 
EDPS 951—Benchmark Portfolio  Page 5 
Element 4.1 Interventions and Instructional Support to Develop Academic Skills: School 
psychologists have knowledge of biological, cultural, and social influences on academic skills; human 
learning, cognitive, and developmental processes; and evidence-based curriculum and instructional 
strategies. School psychologists, in collaboration with others, demonstrate skills to use assessment and 
data-collection methods and to implement and evaluate services that support cognitive and academic 
skills. 
NASP STANDARD VI – DIRECT AND INDIRECT SERVICES: SYSTEMS LEVEL SERVICES: 
Family–School Collaboration Services: School psychologists have knowledge of principles and 
research related to family systems, strengths, needs, and culture; evidence-based strategies to support 
family influences on children’s learning, socialization, and mental health; and methods to develop 
collaboration between families and schools. School psychologists, in collaboration with others, 
demonstrate skills to design, implement, and evaluate services that respond to culture and context and 
facilitate family and school partnership/ interactions with community agencies for enhancement of 
academic and social–behavioral outcomes for children. 
NASP STANDARD VII – FOUNDATIONS OF SCHOOL PSYCHOLOGISTS’ SERVICE 
DELIVERY: Diversity in Development and Learning: School psychologists have knowledge of 
individual differences, abilities, disabilities, and other diverse characteristics; principles and research 
related to diversity factors for children, families, and schools, including factors related to culture, context, 
and individual and role differences; and evidence-based strategies to enhance services and address 
potential influences related to diversity. School psychologists demonstrate skills to provide professional 
services that promote effective functioning for individuals, families, and schools with diverse 
characteristics, cultures, and backgrounds and across multiple contexts, with recognition that an 
understanding and respect for diversity in development and learning and advocacy for social justice are 
foundations of all aspects of service delivery. 
NASP STANDARD VIII – FOUNDATIONS OF SCHOOL PSYCHOLOGISTS’ SERVICE 
DELIVERY: RESEARCH, PROGRAM EVALUATION, LEGAL, EHTICAL AND 
PROFESSIONAL PRACTICE 
School psychologists have core foundational knowledge and experiences and implement practices and 
strategies in research, program evaluation, and legal, ethical and professional practice. 
 
Element 8.2 Legal, Ethical, and Professional Practice: School psychologists have knowledge of the 
history and foundations of school psychology; multiple service models and methods; ethical, legal, and 
professional standards; and other factors related to professional identity and effective practice as school 
psychologists. School psychologists demonstrate skills to provide services consistent with ethical, legal, 
and professional standards; engage in responsive ethical and professional decision-making; collaborate 
with other professionals; and apply professional work characteristics needed for effective practice as 
school psychologists, including respect for human diversity and social justice, communication skills, 
effective interpersonal skills, responsibility, adaptability, initiative, dependability, and technology skills.  
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Example of Course Alignment with Standard II 
 
Below is an example of how course objectives were developed to specifically align with accreditation 
standards.  This same model was used for each standard which applied to this course.  In some cases, 
previously included objectives were retained and simply modified or reorganized.  In many cases, 
completely new course objectives were developed to address the accreditation demands.   
 
Table E 
Response to NASP Standards II-VIII 
 
Directions: Programs submit the table below to show how the program assesses each 
element in Standards II-VIII. Choose no more than 3 courses for each of the NASP 
standards/elements. The table will also help the program provide attainment data 
for each NASP standard/element for Assessment 2 (required of all programs). 
✓ Courses must be required for all candidates in the program; elective courses 
may not be used as evidence. 
✓ Faculty may choose which courses will be used in this assessment. However, 
programs are limited to 2-3 primary courses that assess each standard/element. 
For standards that include individual elements, programs may include 2-3 
courses per element. 
✓ For each course, include the following: a) title, b) number, c) description, and d) 
objectives that are relevant to the standard. In addition, include a brief 
description of 2-3 assignment(s)/assessment(s) relevant to each 
standard/element. 
✓ Please note that this table complements the grade table for Assessment 2. 
 
STANDARDS OF SCHOOL PSYCHOLOGY GRADUATE EDUCATION AND PRACTICE 
School psychologists provide comprehensive and integrated services across the 
seven general standards/elements of school psychology. The school psychology 
program ensures that all candidates demonstrate basic professional competencies, 
including both knowledge and skills, in NASP Standards/elements II-VIII of school 
psychology as a result of their graduate preparation in the program. 
STANDARD II – PRACTICES THAT PERMEATE ALL ASPECTS OF SERVICE DELIVERY: Data-
Based Decision Making and Accountability: School psychologists have knowledge of 
varied methods of assessment and data collection methods for identifying strengths 
and needs, developing effective services and programs, and measuring progress 
and outcomes. As part of a systematic and comprehensive process of effective 
decision making and problem solving that permeates all aspects of service delivery, 
school psychologists demonstrate skills to use psychological and educational 
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assessment, data collection strategies, and technology resources and apply results to 
design, implement, and evaluate response to services and programs. 
1. Course # and Title Educational Psychology 951: Academic and 
Behavior Assessment 
Course Description This course is the second part of a required year-
long assessment sequence that places child and 
adolescent assessment of behavior and academic 
performance within the context of a comprehensive 
assessment process.  This is an advanced study of 
the theory and practice in the assessment of 
educational and psychological problems of 
children and youth. Additionally, it includes the 
assessment of systems that impact on the behavior 
of children and youth.  Assessment techniques 
include: environmental observation; interviewing; 
standardized assessment of academic skills; 
assessment of diverse populations; curriculum based 
assessment; and functional analysis and 
assessment.  Furthermore, an ecological-behavioral 
basis of assessment will be explored.   
Course Objectives Relevant to 
Standard 
Consult within and across settings with families and 
professionals to enhance student competencies 
and to strengthen environmental contexts for 
student development.  Conduct assessments of 
children and adolescents’ cognitive, social, 
emotional and behavior strengths and weaknesses 
Brief Description of 
assignment(s)/assessment(s) 
relevant to standard (no more 
than 3 total per 
standard/element) 
I. Test Administration/Assessment Activities:  
 
Students will administer a wide variety of assessment 
instruments and learn a variety of assessment 
techniques in this course.  Students are required to 
videotape all Woodcock Johnson test 
administrations which will be reviewed by the 
professor and/or teaching assistant 
 
B. Interview Assignment   
Each student will create an original initial clinical 
assessment interview for parents and children.  The 
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interview will be administered to a parent and child 
and written up for practice.  An assignment outline 
will be handed out in class. 
 
D. Standardized Behavior Ratings Assignment  
 
Each student will administer a set of standardized 
behavior rating scales to a child, his/her parents, 
and teachers.  The behavior rating scales will be 
scored and written up for practice.  These may be 
given to the students that you complete your WJIV 
mastery with if possible.  An assignment outline will 
be handed out in class. 
 
Assessment of Student Achievement 
This course requires students to ultimately master certain assessment skills so that they can 
demonstrate that they are prepared to move on to the next training step in our program.  
Following this course sequence, the students will move into School Practice in School 
Psychology.  This is a yearlong practicum course in which the students will largely draw on the 
knowledge and skills learned in this course sequence.  They will be expected to hit the ground 
running and take on many duties of a practicing school psychologist.  Ensuring that our students 
are prepared to make this step presented some challenges from an evaluation perspective.  First, 
it was decided that some skills in this class needed to be mastered at 100%.  For example, a 
school psychologist cannot be 85% proficient at administering a standardized test of ability.  
This would allow for far too much error and potential misdiagnosis.   
Using the NASP accreditation standards as a guideline, I created specific learner outcomes that 
could be used to evaluate each domain and skill that the students were required to learn.  The 
table below includes the learner outcomes and which NASP standard they align with most 
effectively.  
 
Learner Outcomes: 
1. Students will demonstrate knowledge of multiple perspectives related to the constructs of 
academic, emotional and behavioral functioning including legal and ethical concerns. 
(NASP Standards 2, 4, 8) 
2. Students will demonstrate the ability to examine and apply critical perspectives related to 
academic, emotional and behavioral assessment.  (NASP Standards 2, 4) 
EDPS 951—Benchmark Portfolio  Page 9 
3. Students will demonstrate the ability to interpret technical information contained in the 
test manuals and critically evaluate the quality of standardized test instruments.  (NASP 
Standards 2, 4) 
4. Students will demonstrate familiarity with and begin to apply knowledge related to best 
practices in assessment with persons from culturally and linguistically diverse 
backgrounds.  (NASP Standards 2, 4, 5, 7) 
5. Students will demonstrate mastery of administration, scoring, interpretation and 
dissemination of various standardized academic, behavior and emotional assessment 
instruments.  (NASP Standards 2, 4, 5, 7) 
a. Students will demonstrate the ability to initiate and maintain rapport with clients 
b. Students will demonstrate the ability to administer and score various test 
instruments in accordance with standardized procedures and requirements. 
c. Students will demonstrate the ability to integrate, analyze and interpret the results 
of evaluations. 
d. Students will demonstrate the ability to effectively communicate the results and 
recommendations from assessments in written reports 
e. Students will demonstrate the ability to effectively communicate the results and 
recommendations from assessments in oral feedback sessions to parents, teachers 
and school teams. 
6. Students will learn how Nebraska Rule 51 and federal regulations such as IDEA relate to 
assessment and special education verification procedures.  (NASP Standard 8). 
 
Student Learning 
Each learning outcome was evaluated with a structured rubric or evaluation criteria.  As 
discussed some learning outcomes required complete mastery such as the administration of the 
academic achievement standardized testing.  See Appendix C for the grading rubric for the 
Woodcock Johnson Tests of Achievement.  This very detailed rubric is necessary for this type of 
evaluation to ensure skill mastery.  For some learning outcomes, such as the ability to critically 
evaluate test quality, a more traditional assignment was appropriate.  In this case, a test review 
paper was the assessment tool.  This was graded more generally based on inclusion of core 
elements, writing style and clarity.   
All students enrolled in EDPS 951 during the project semester achieved mastery on the required 
elements.  In addition, all students earned a grade of “A”.  For this type of course which requires 
mastery of large elements, grades tend to be much higher than in a traditional course.  However, 
our graduate school requires all graduate students to earn a grade of B or higher in each course in 
order to receive credit.  So, the range of grades tends to be quite small.   
 
 
 
Summary 
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Participation in the PRTP has had a very positive impact on the project course, and maybe more 
importantly, it has had a positive impact on me as a teacher.  First, with respect to the specific 
project course, I believe that the course has improved dramatically.  The learning objectives and 
outcomes are clearly articulated and defined.  Furthermore, they directly align with national 
accreditation standards in our field.  This is important for several reasons.  For the students in the 
course, they can be confident they are being taught relevant information and skills they will need 
to be effective practitioners.  Additionally, to obtain licensure or certification, they will have to 
take a national exam which is designed based on these standards.  For the program as a whole, 
aligning this course to our national standards will ensure our continued accreditation.  
Additionally, it will ensure we are meeting our ethical obligation to train competent future school 
psychologists.  I am hoping to use this model of aligning our courses with national accreditation 
standards as we look as our curriculum as a whole.   
 
Another interesting outcome is that student satisfaction with the course seemed to be higher.  
While I do not have specific data on this, qualitatively, there was a lot less student complaining 
about the rigors of the course.  This course sequence is very challenging for our first year 
students and they have traditionally had many questions of why so much information had to be 
covered and why they had to obtain mastery of certain skills in order to pass the class.  Having 
all of the learning outcomes specifically articulated and specifically aligned with national 
training standards seemed to help the students see the value of each course element.  Whereas in 
the past they may have viewed the requirements as too strict or busywork, they could now see 
that there really is a method to the madness.  This led to a much more positive class environment.   
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APPENDIX A 
EDPS 951 
ACADEMIC & BEHAVIOR ASSESSMENT 
 
SPRING, 2018 
 
 
 
Professor: Scott A. Napolitano, Ph.D. 
  228 Teachers College Hall 
  402-570-2305 
  snapolitano2@unl.edu 
 
Teaching 
Assistant:
 
  
 
 
 
 
 
The class will meet on Wednesdays from 2:00 to 4:50.  The class will generally be divided into 
two sections: a regular class session and a lab session.  In addition, there is a field based 
requirement in this course. 
 
Class Description: 
This course is the second part of a required year-long assessment sequence that places child and 
adolescent assessment of behavior and academic performance within the context of a 
comprehensive assessment process.  This is an advanced study of the theory and practice in the 
assessment of educational and psychological problems of children and youth. Additionally, it 
includes the assessment of systems that impact on the behavior of children and youth.  
Assessment techniques include: environmental observation; interviewing; standardized 
Micheale Marcus 
Email: mjmarcus@huskers.unl.edu 
Phone: 704-293-7384 
Office: 35 TEAC 
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assessment of academic skills; assessment of diverse populations; curriculum based assessment; 
and functional analysis and assessment.  Furthermore, an ecological-behavioral basis of 
assessment will be explored.    
 
Course Objectives and Learning Outcomes: 
The general course objectives and specific learning outcomes are specifically designed to address 
the 2010 training standards of the National Association of School Psychologists (NASP).  The 
specific NASP standards addressed in this course are described in the appendix at the end of this 
syllabus.  References listed next to each learner outcome identify which standard is associated 
with the expected outcome.  Additionally, each course assignment lists the outcomes related to 
that particular assignment. 
 
 
 
 
School Psychology Program Objectives Met By This Course:  
o CONSULT WITHIN AND ACROSS SETTINGS WITH FAMILIES AND PROFESSIONALS TO ENHANCE 
STUDENT COMPETENCIES AND TO STRENGTHEN ENVIRONMENTAL CONTEXTS FOR STUDENT 
DEVELOPMENT. 
o CONDUCT ASSESSMENTS OF CHILDREN AND ADOLESCENTS’ COGNITIVE, SOCIAL, 
EMOTIONAL AND BEHAVIORAL STRENGTHS AND WEAKNESSES, AND OF THE 
ENVIRONMENTAL CONTEXTS IN WHICH THESE COMPETENCIES DEVELOP. 
o DEVELOP A THEORETICAL AND PRACTICAL KNOWLEDGE BASE FOR CULTURALLY-SENSITIVE 
AND RESPONSIVE PROFESSIONAL PRACTICES RELATED TO DATA-BASED DECISION MAKING 
AND EDUCATIONAL ASSESSMENT AS A MEANS OF DEVELOPING THE SKILLS NECESSARY FOR 
BEING A CRITICAL THINKER, REFLECTIVE DECISION MAKER AND CREATIVE PROBLEM 
SOLVER IN THE AREA OF ASSESSMENT 
o PRACTICE IN A MANNER CONSISTENT WITH LOCAL, STATE AND NATIONAL ETHICAL AND 
PROFESSIONAL STANDARDS FOR PRACTICE AND RESEARCH. 
 
Learner Outcomes: 
 
7. Students will demonstrate knowledge of multiple perspectives related to the constructs of 
academic, emotional and behavioral functioning including legal and ethical concerns. 
(NASP Standards 2, 4, 8) 
8. Students will demonstrate the ability to examine and apply critical perspectives related to 
academic, emotional and behavioral assessment.  (NASP Standards 2, 4) 
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9. Students will demonstrate the ability to interpret technical information contained in the 
test manuals and critically evaluate the quality of standardized test instruments.  (NASP 
Standards 2, 4) 
10. Students will demonstrate familiarity with and begin to apply knowledge related to best 
practices in assessment with persons from culturally and linguistically diverse 
backgrounds.  (NASP Standards 2, 4, 5, 7) 
11. Students will demonstrate mastery of administration, scoring, interpretation and 
dissemination of various standardized academic, behavior and emotional assessment 
instruments.  (NASP Standards 2, 4, 5, 7) 
a. Students will demonstrate the ability to initiate and maintain rapport with clients 
b. Students will demonstrate the ability to administer and score various test 
instruments in accordance with standardized procedures and requirements. 
c. Students will demonstrate the ability to integrate, analyze and interpret the results 
of evaluations. 
d. Students will demonstrate the ability to effectively communicate the results and 
recommendations from assessments in written reports 
e. Students will demonstrate the ability to effectively communicate the results and 
recommendations from assessments in oral feedback sessions to parents, teachers 
and school teams. 
12. Students will learn how Nebraska Rule 51 and federal regulations such as IDEA relate to 
assessment and special education verification procedures.  (NASP Standard 8). 
 
 
Overview: 
 
The knowledge application and skill portion of the course content will involve an integrated 
approach to the examination and application of assessment domains that revolve around referral 
questions, rather than assessment measures.  Assessment domains will include intelligence and 
cognitive functioning; academic functioning; socioemotional and behavioral functioning; 
ecological/setting assessment; and instructional assessment.  Assessment approaches will also be 
varied, including norm referenced measures, criterion referenced measures, direct observation, 
interviews, and standardized rating scales.   
 
This class will provide students with the knowledge and skills necessary to competently assess 
individual performance in multiple domains.  At the same time, the class by itself will not be 
sufficient to allow one to be professionally competent in the administration, scoring, 
interpretation, and use of multiple assessment measures and approaches.  Decisions based upon 
assessment data must be made with errors minimized.  Considerably more experience with 
assessment and the integration of those experiences with additional knowledge and skills will be 
necessary in order to perform comprehensive psychological and educational assessments that are 
both reliable and valid.   
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Textbooks, Readings, & Materials: 
 
Required Books: 
 
Sattler, J.M.  (2014). Foundations of Behavioral, Social and Clinical Assessment of Children 
Sixth Edition. LA Mesa, CA: Jerome Sattler Publishers. 
 
Sattler, J.M. (2014). Resource guide to accompany foundations of behavioral, social, and 
clinical assessment of children 6th edition. LA Mesa, CA: Jerome Sattler Publishers. 
 
Mather, N., Wendling, B.J., & Woodcock, R.W. (2015). Essentials of WJ IV Tests of 
Achievement.  New York: Wiley. 
 
Additional Required Readings: 
 
Nebraska Rule 51 Special Education Law (online resource) 
 
Berninger, V. W., & O'Malley, M. (2011). Evidence-based diagnosis and treatment for specific  
learning disabilities involving impairments in written and/or oral language.  Journal of 
Learning Disabilities, 44, 167-183.  
 
De Los Reyes, A.,  Augenstein, T. M., Wang, M., Thomas, S.A., Drabick, D. A.G., Burgers, D.  
E. & Rabinowitz, J. (2015). The validity of the multi-informant approach to assessing 
child and adolescent mental health. Psychological Bulletin. Vol 141(4), 858-900.  
 
McConaughty, S.H., & Ritter, D.R. (2008). Best practices in multidimensional assessment of  
emotional and behavioral disorders. In A. Thomas & J. Grimes (Eds.), Best practices in 
school psychology V (pp. 697-715). Bethesda, MD.: National Association of School 
Psychologists.  
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Required Materials: 
 
Test Protocols.  These are in the materials room in the clinic and have been paid for by 
your student fees.  The clinic secretary can open the materials room for you. 
  
Never take the last protocol! Let me or the GA know if we are running low on test record 
forms. 
 
 You will need to buy a stopwatch and a clipboard. Try to get one that doesn’t make a 
sound when you start and stop it. (Do not use your phone as a stopwatch.) 
 
 
 
Activities & Requirements: 
 
 Primary activities for this class will be administering a variety of academic and 
behavioral tests to children and adolescents in the field, completing a variety of assessment 
activities, and interpreting and disseminating the results of those tests and activities in both 
written and oral formats.  
 
You will need to make your own arrangements to find children to test, and parents 
need to be informed that feedback will not be provided because you are just learning 
the tests and the reliability and validity cannot be guaranteed.   
 
This must be made very clear from the beginning so families are not expecting to find out 
test results or information regarding their child’s abilities.  
 
Signed consent must be obtained for all subjects from the legal guardian prior to 
beginning the testing.  Consent forms (see attached) must be turned in with the test protocols to 
receive credit for each protocol. 
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You will participate in a weekly lab session, which will be conducted by our graduate 
teaching assistant and/or the professor. The lab sessions will provide opportunities for direct 
practice with tests, scoring exercises and practice, observation and feedback on skills in test 
administration, and discussion of scoring and interpretive issues. 
 
COURSE REQUIREMENTS 
 
I. TEST ADMINISTRATIONS/ASSESSMENT ACTIVITIES ((Learner Outcomes 
# 1, 3, 4, 5) 
 
You will administer a wide variety of assessment instruments and learn a variety 
of assessment techniques in this course.  You are required to videotape all Woodcock 
Johnson test administrations which will be reviewed by the professor and/or teaching 
assistant 
 
A completely filled in and scored protocol must be turned in with a video for each 
test administration.  Each test administration and protocol will be evaluated 
utilizing the Test Administration/Protocol Scoring Form (see attachment) 
            
Test administration and scoring must be accurate. 
 
A. Woodcock Johnson Tests of Achievement – IV 
 
1 peer administration of the WJ4 must be completed and videotaped for practice before 
completing any evaluations with actual participants.   
 
1 WJ4 administration must be completed and videotaped.  Feedback on this 
administration must be received before moving on to the mastery administration. 
  
1 WJ4 administration must be completed and videotaped for a final mastery and 
competency check.  As with the WISC-IV and SB-V, the mastery must be completed 
with 100% accuracy.  If any errors are made in administration or scoring, an additional 
test administration will be required.   
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Note that the number of tests listed above is the minimum, and assumes that you 
administer and score the tests accurately. If we have concerns about your accuracy, we will 
require additional test administrations for you to demonstrate proficiency. If you have not 
demonstrated proficiency by the end of the class, you will not be considered to have 
demonstrated minimum competency, and your maximum grade will be a C. 
 
B. Interview Assignment  
 
 Each student will create an original initial clinical assessment interview for parents and 
children.  The interview will be administered to a parent and child and written up for practice.  
See attachment for description. 
 
 
C. Observation Assignment  
 
In pairs, students will identify a person or persons to observe.  The pair will develop the 
observation system, define target behaviors, and conduct an observation.  A reflection paper of 
the experience and results will be written by each student with a maximum of three pages. 
Remember to reflect on interobserver reliability. All developed materials (e.g., observation data 
collection system, definition of behaviors) should be attached to the paper.  See attachment for 
description. 
 
 
D. Standardized Behavior Ratings Assignment  
 
 Each student will administer a set of standardized behavior rating scales to a child, 
his/her parents, and teachers.  The behavior rating scales will be scored and written up for 
practice.  These may be given to the students that you complete your WJIV mastery with if 
possible.  See attachment for description. 
 
 
All assessment results and interactions with subjects and families are strictly 
CONFIDENTIAL.  Do not discuss the subject or any of the test results outside of class.   
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All protocols should be completed in pencil and must be fully scored prior to turning into 
the graduate assistant for scoring.  Maintaining the confidentiality of the test record is essential.  
Do not leave protocols or notes out in the open where they may be viewed by others.  
 
Test kits are limited and cooperation among class members is essential. Kits will be 
signed out to groups and reasonable arrangements for scheduling need to be made. 
 
 
II. TEST INSTRUMENT PRESENTATIONS: 
 (Learner Outcomes # 2, 3) 
There are many standardized achievement tests and tests of academic skills in 
addition to the WJ4.  Once you understand and have mastered the basic principles of test 
administration, you should be able to apply them to the administration of other tests.  In 
order to give you some background on other tests, each student will choose another test 
of academic achievement and give a presentation to the class on the test.  Presentations 
should include an overview of the purpose of the test, the psychometric properties of the 
test, age ranges, and a brief demonstration of some of the test features.  Looking up the 
test review in the Mental Measurement Yearbook (MMY) will be a good starting point 
for information.  The 20-minute presentation should also provide a summary handout for 
the class, but a formal written test review is not required for this assignment. Bring copies 
of the test kit and protocols to class if possible.  Tests will be assigned in class.  See 
attached assignment description.     
 
III. COMPREHENSIVE INTEGRATED ASSESSMENT CASE AND REPORT 
 (Learner Outcomes # 1, 2, 3, 4, 5, 6) 
 
Students will conduct one comprehensive integrated evaluation which will incorporate all 
of the assessment techniques covered in the course, including an intellectual assessment.  The 
evaluation will include: interview data from the parents and child (using the interview you 
designed previously), intellectual assessment with the WISC-5, academic assessment with the 
Woodcock Johnson 4, standardized behavior rating scales from parents and teachers (if possible), 
observational data, and behavior and emotional assessment data from the child.  The intellectual 
assessment, academic assessment and interviews must be video recorded for supervision 
purposes.   
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Each student will be responsible for acquiring competence in accurate administration and 
scoring of the measures used for their assessment components.  Competence in 
administering measures will be assessed prior to administration of the assessment. 
Accurate scoring of the measures administered is a necessity and all protocols will be 
reviewed.  Prior to beginning any testing cases, students are required to master the WJ-4.   
 
Each student will maintain a binder with each individual assessment protocol, the scoring print 
out and the interpretation summary.  Additionally, once all components of the evaluation are 
completed, a comprehensive evaluation report will be written which ties the entire evaluation 
together and provides a summary, interpretation and recommendations.  An assignment outline 
will be handed out in class and examples of previously completed case binders will be available 
for review in class or by appointment.   
 
You may NOT complete your comprehensive evaluation on a student that you tested for the 
intellectual assessment class.     
 
 
COURSE EVALUATION/GRADING 
 
% OF POINT TOTAL    FINAL GRADE 
 
90 - 100%       A 
86 - 89%       B+ 
80 - 85%       B 
76 - 79%       C+ 
70 - 75%       C 
 
If expectations or requirements seem unclear, it is your responsibility to ask questions and/or to 
meet with the instructor or graduate assistant to clarify expectations.   
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You will fall behind if you do not keep up with the assignments; it is difficult to catch up in 
this class if you fall behind. If you leave your work until the end of the semester, your failure 
to plan will not be our emergency! If you do not complete course requirements by the end of 
the semester, you will get a grade of incomplete. If you finish the requirements before the end 
of the next semester, your final grade will be one letter grade below what it would have been 
otherwise. If you do not finish requirements by the end of the next semester, your grade will 
become an F. 
Professional Behavior: 
You are enrolled in a graduate program in professional psychology that has both academic and 
professional expectations. Thus we expect students to conduct themselves in a professional 
manner in classes, in practicum settings, and in their work with parents and children. Listed 
below are some of the behaviors we expect of you professionally (the list is not exhaustive). You 
are expected to: 
 
1. Attend all classes and labs and be an active contributor. 
2. Be on time for class and for lab. 
3. Treat your professors and fellow students with respect. We will treat you with respect and 
expect the same in return. 
4. Be respectful of the children, parents, and school professionals you work with. 
5. Refrain from texting, web browsing, etc. in class and in lab. 
6. Guard the tests and their items. 
7. Treat test results and information shared with you as confidential, high stakes 
information.  
 
Failure to act in a professional manner will result in a lowering of your final grade, whereas 
active and professional participation will be considered in deciding on borderline grades. 
 
Evaluation of the Course: 
 
At the end of the semester, a formal evaluative questionnaire regarding both the curriculum and 
instruction will be administered.  Our department has chosen to utilize an online evaluation 
process; however, everyone will complete the evaluation in class on the last class day.  Please 
bring your laptop or tablet to class.  If you do not have one, we will provide you with one for the 
evaluation.  I will also request your feedback on the work of the TA and advanced practicum 
student.  The information gathered from this process will be used to improve future courses and 
instruction.  Additionally, I strongly encourage you to provide feedback to me during the 
semester either in person or anonymously – I am here to teach you and want to do it very well! 
 
 
Disability Services: 
 
The University of Nebraska Lincoln provides upon request appropriate academic 
accommodations for qualified students with disabilities.  For more information, contact the 
Office for Students with Disabilities.   
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EDPS 951 
Academic and Behavior Assessment 
Spring 2018 
 
Date Topics To Be Covered in Class Assignment (to be completed prior to class) 
Additional readings as assigned.   
January 10 CLASS: 
Introduction, plans for the 
semester, review syllabus 
test security, check out test kits 
 
LAB: 
Introduction to WJ4 
 
Sattler Ch 1, 2, 3, 4 
January 17 CLASS: 
WJ4 Administration 
 
LAB:  Demonstration of WJ4 
 
WJ4 Manual 
Mather Chapters 1,2,3 
January 24 CLASS: 
WJ4 Scoring, Interpretation, 
Report Writing 
 
LAB: 
WJ4Administration 
WJ4 Questions 
Demonstration of WJ4 Computer 
Scoring 
Administer WJ4 to a classmate; bring 
protocol and videotape to class 
Mather 4, 5, 6, 7 
January 31 CLASS: 
Interviewing 
Sattler 5, 6, 7 
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Interview Reporting 
Review Interview Assignment 
 
LAB: 
Practice Interviewing 
February 7 CLASS: 
Observational Methods 
Observation Reporting 
Review Observation Assignment 
 
LAB: 
Observation Practice  
 
Sattler 8,9 
 
February 14 NO CLASS 
TSP & NASP Conferences 
 
 
February 21 CLASS: 
Standardized Behavior Ratings 
Of Behavioral and Emotional 
Issues 
Review Behavior Rating 
Assignment 
 
LAB: 
Practice Scoring and Interpreting 
Standardized Behavior Ratings 
WJ4 Protocol #1 Due Today 
Interview Assignment Due Today 
 
Sattler 10, 14 
February 28 CLASS: 
Assessment of Emotional and 
Personality Issues 
Behavior Rating Assignment Due Today 
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March 7 CLASS:  
Learning Disabilities 
School Verification Issues 
Nebraska Rule 51 
Giftedness and Metal Handicap 
Verification 
 
LAB: Case Examples 
Observation Assignment Due Today 
 
Sattler 16, 17, 18, 19 
March 14 CLASS: 
Introduction to Response to 
Intervention  
 
 WJ4 Mastery Protocol Due Today 
 
  
March 21 Spring Break No Classes  
March 28 CLASS: 
Attention Deficit Hyperactivity 
Disorder, Anxiety Disorder, and 
Autism Example Assessment 
Procedures 
 
Sat 15 
April 4 CLASS: 
Student Presentations on 
Standardized Achievement Tests  
 
 
April 11 CLASS: Additional Issues in 
Testing 
 
LAB: 
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Practice Test Feedback and 
Introduction to MDT/IEP Meeting 
Format 
April 18 Case Presentations/Mock 
MDT/IEP Meetings 
 
April 25 Last Day of Class 
 
Finish Case Presentations/Mock 
MDT/IEP Meetings 
 
Course Evaluations Completed in 
Class Today – Please bring your 
computer or tablet 
  
May 2 Comprehensive Assessment Case 
Portfolios Due Today by 12 Noon 
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NASP Standards Emphasized in EDPS 951 
 
 
NASP STANDARD II – PRACTICES THAT PERMEATE ALL ASPECTS OF SERVICE 
DELIVERY: Data-Based Decision Making and Accountability: School psychologists have knowledge 
of varied methods of assessment and data collection methods for identifying strengths and needs, 
developing effective services and programs, and measuring progress and outcomes. As part of a 
systematic and comprehensive process of effective decision making and problem solving that permeates 
all aspects of service delivery, school psychologists demonstrate skills to use psychological and 
educational assessment, data collection strategies, and technology resources and apply results to design, 
implement, and evaluate response to services and programs. 
 
NASP STANDARD IV – DIRECT AND INDIRECT SERVICES: STUDENT LEVEL SERVICES 
School psychologists have knowledge of direct interventions that focus on academic and social/emotional 
interventions for children and families. School psychologists engage multi-disciplinary teams (including 
children, teachers, parents, other school professionals) to develop and implement academic and mental 
health interventions. 
 
Element 4.1 Interventions and Instructional Support to Develop Academic Skills: School 
psychologists have knowledge of biological, cultural, and social influences on academic skills; human 
learning, cognitive, and developmental processes; and evidence-based curriculum and instructional 
strategies. School psychologists, in collaboration with others, demonstrate skills to use assessment and 
data-collection methods and to implement and evaluate services that support cognitive and academic 
skills. 
 
NASP STANDARD VI – DIRECT AND INDIRECT SERVICES: SYSTEMS LEVEL SERVICES: 
Family–School Collaboration Services: School psychologists have knowledge of principles and 
research related to family systems, strengths, needs, and culture; evidence-based strategies to support 
family influences on children’s learning, socialization, and mental health; and methods to develop 
collaboration between families and schools. School psychologists, in collaboration with others, 
demonstrate skills to design, implement, and evaluate services that respond to culture and context and 
facilitate family and school partnership/ interactions with community agencies for enhancement of 
academic and social–behavioral outcomes for children. 
 
NASP STANDARD VII – FOUNDATIONS OF SCHOOL PSYCHOLOGISTS’ SERVICE 
DELIVERY: Diversity in Development and Learning: School psychologists have knowledge of 
individual differences, abilities, disabilities, and other diverse characteristics; principles and research 
related to diversity factors for children, families, and schools, including factors related to culture, context, 
and individual and role differences; and evidence-based strategies to enhance services and address 
potential influences related to diversity. School psychologists demonstrate skills to provide professional 
services that promote effective functioning for individuals, families, and schools with diverse 
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characteristics, cultures, and backgrounds and across multiple contexts, with recognition that an 
understanding and respect for diversity in development and learning and advocacy for social justice are 
foundations of all aspects of service delivery. 
 
NASP STANDARD VIII – FOUNDATIONS OF SCHOOL PSYCHOLOGISTS’ SERVICE 
DELIVERY: RESEARCH, PROGRAM EVALUATION, LEGAL, EHTICAL AND 
PROFESSIONAL PRACTICE 
School psychologists have core foundational knowledge and experiences and implement practices and 
strategies in research, program evaluation, and legal, ethical and professional practice. 
 
Element 8.2 Legal, Ethical, and Professional Practice: School psychologists have knowledge of the 
history and foundations of school psychology; multiple service models and methods; ethical, legal, and 
professional standards; and other factors related to professional identity and effective practice as school 
psychologists. School psychologists demonstrate skills to provide services consistent with ethical, legal, 
and professional standards; engage in responsive ethical and professional decision-making; collaborate 
with other professionals; and apply professional work characteristics needed for effective practice as 
school psychologists, including respect for human diversity and social justice, communication skills, 
effective interpersonal skills, responsibility, adaptability, initiative, dependability, and technology skills.  
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National Association of School Psychologists 
Standards for Graduate 
Preparation of School 
Psychologists 
2010 
 
 
 
 
 
 
 
INTRODUCTION 
 
The mission of the National Association of School 
Psychologists (NASP) is to represent school psychology 
and support school psychologists to enhance the 
learning and mental health of all children and youth. 
NASP’s mission is accomplished through identification 
of appropriate evidence-based education and mental 
health services for all children; implementation of 
professional practices that are empirically supported, 
data driven, and culturally competent; promotion of 
professional competence of school psychologists; recog- 
nition of the essential components of high-quality 
graduate education and professional development in 
school psychology; preparation of school psychologists 
to deliver a continuum of services for children, youth, 
families, and schools; and advocacy for the value of 
school psychological services, among other important 
initiatives. 
School psychologists provide effective services to help 
children and youth succeed academically, socially, 
behaviorally, and emotionally. School psychologists 
provide direct educational and mental  health  services  
for children and youth, as well as work with parents, 
educators, and other professionals to create supportive 
learning and social environments for all children. School 
psychologists apply their knowledge of both psychology 
and education during consultation and  collaboration  
with others. They conduct effective decision making 
using a foundation of assessment and data collection. 
School psychologists engage in specific services for 
students, such as direct and indirect interventions that 
focus on academic skills, learning, socialization, and 
mental health. School psychologists provide services to 
schools and families that enhance the competence and 
well-being of children, including promotion of effective 
and safe learning environments, prevention of academic 
and behavior problems, response to crises, and 
improvement of family–school collaboration. The key 
foundations for all services by school psychologists are 
understanding of diversity in development and learning; 
research and program evaluation; and legal, ethical, and 
professional practice. All of these components and their 
relationships are depicted in Appendix A, a graphic 
representation of a national model for comprehensive 
and integrated services by school psychologists. School 
psychologists are credentialed by state education 
agencies or other similar state entities that have the 
statutory authority to regulate and establish credential- 
ing requirements for professional practice within a state. 
School psychologists typically work in public or private 
schools or other educational contexts. 
The NASP Standards for Graduate Preparation of School 
Psychologists are designed to be used with the NASP 
Standards for the Credentialing of School Psychologists, Model for 
Comprehensive and Integrated School Psychological Services, and 
Principles for Professional Ethics to provide a unified set of 
national principles that guide graduate education, 
credentialing, professional practices, and ethical beha- 
vior of effective school psychologists. These NASP policy 
documents are intended to define contemporary school 
psychology; promote school psychologists’ services for 
children, families, and schools; and provide a foundation 
for the future of school psychology. These NASP policy 
documents are used to communicate NASP’s positions 
and advocate for qualifications and practices of school 
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psychologists with stakeholders, policy  makers,  and 
other professional groups at the national,  state,  and  
local levels. 
The NASP Standards for Graduate Preparation of School 
Psychologists contribute to the development of effective 
school psychology services by identifying critical gradu- 
ate education experiences and competencies needed by 
candidates preparing for careers as school psychologists. 
Graduate education of school psychologists occurs through specialist 
level or doctoral level programs of study in school psychology, as 
defined in these standards. In addition to providing guidance 
to graduate programs, the NASP graduate preparation 
standards are intended to serve as a national model that 
assists state education agencies and other state and 
national agencies for establishing standards for school 
psychologists’ graduate education. It is important  to  
note that the NASP graduate preparation standards are 
official policy documents of the association and, as 
national guiding principles for graduate preparation, 
provide statements about program structure and content 
that reflect NASP’s expectations for high quality in all 
graduate education programs in school psychology.1 
 
NASP STANDARDS FOR GRADUATE 
PREPARATION OF SCHOOL 
PSYCHOLOGISTS 
 
I. School Psychology Program Context/ 
Structure 
 
Graduate education in school psychology is delivered 
within the context of a comprehensive program 
framework based on clear goals and objectives and a 
sequential, integrated course of study in which human 
diversity is emphasized. Graduate education develops 
candidates’ strong affiliation with school psychology, is 
delivered by qualified faculty, and includes substantial 
coursework and supervised field experiences necessary 
for the preparation of competent school psychologists 
whose services positively impact children, families, 
schools, and other consumers. In addition to specialist- 
and/or doctoral-level programs of study, a school 
psychology program that offers opportunities for 
respecialization, retraining, and other alternative 
approaches to credentialing as a school psychologist 
ensures that program requirements are consistent with 
NASP graduate preparation standards. 
The following elements are apparent in the school 
psychology program: 
 
1.1 The school psychology program is composed of 
integrated and comprehensive philosophy/mis- 
sion, goals, objectives, program of study, and 
supervised practice, as reflected in the following: 
N Clear identification as a ‘‘school psychology 
program’’ and communication of a program 
framework or model, in which its philosophy/ 
mission is represented in explicit goals and 
objectives for school psychology competencies 
that candidates are expected to attain and in 
which human diversity is emphasized 
N An integrated, sequential program of study and 
supervised field experiences that are based on 
the program’s philosophy/mission, goals, and 
objectives and consistent across candidates2 3  
 
 
 
1 The NASP Standards for Graduate Preparation of School Psychologists also will be a foundation for NASP’s program review and approval/ 
national recognition procedures for specialist and doctoral level programs in school psychology. However, a separate document, NASP 
Criteria for Graduate Program Review and Approval (in preparation), will outline the framework for program review and approval, requirements 
for materials submitted by school psychology programs for NASP review, and criteria for evaluation. For those programs  in units 
accredited by the National Council for Accreditation of Teacher Education (NCATE), NASP serves as one of the specialized professional 
associations (SPAs) that conducts program reviews as a part of the NCATE process. NCATE accredits units (e.g., schools of education), 
not programs, but does provide ‘‘national recognition’’ status (full or with conditions) to approved programs in NCATE-accredited units.  
As such, the NASP Criteria for Graduate Program Review and Approval document will be applied in NCATE reviews 18 months after the 
document is approved by NCATE (pending approval by NCATE; approval tentatively scheduled for October 2010). In order to provide   
all school psychology programs with access to the NASP review process and potentially to national approval/national recognition, NASP 
also conducts reviews of specialist and doctoral level school psychology programs that are not in NCATE units and that submit materials  
for review by NASP on a voluntary basis. The NASP Criteria for Graduate Program Review and Approval document will be found on the NASP 
website at http://www.nasponline.org/. 
2 If the school psychology program grants recognition of prior graduate courses and/or field experiences taken by candidates before entry 
into the program, the program applies systematic evaluation procedures and criteria to ensure equivalency between prior courses/field 
experiences and program requirements and consistency across required program coursework and field experiences for candidates. 
3 An integrated, sequential program of study and supervised practice in school psychology is a planned sequence of related courses and 
field experiences designed according to the program’s philosophy/mission, goals, and objectives.  Course  prerequisites,  a  required  
program sequence, and/or similar methods ensure that all candidates complete the program in  a  consistent,  systematic,  sequential  
manner. In addition to requiring a program of study for candidate attainment  of primary knowledge and skill areas, the program may     
offer options for specializations or electives in specific competencies. 
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N Full-time, part-time,  and/or  alternative  types 
of enrollment that provide multiple and 
systematic opportunities through coursework, 
supervised practice, and other comprehensive 
program activities for candidates to establish 
professional identity as school psychologists  
and develop an affiliation with colleagues and 
faculty4 
N Use of systematic, performance-based evalu- 
ation and accountability procedures to improve 
the quality of the program 
 
1.2 Graduate preparation in the school psychology 
program is designed, delivered, and assessed by 
highly qualified faculty members who  primarily  
are school psychologists,5 6 as demonstrated  by the 
following: 
N Faculty who are designated specifically  as 
school psychology program faculty members 
and total at least three full-time equivalents 
(FTEs) 
N  At least two school psychology program faculty 
members (including the program administrator) 
who hold doctoral degrees with specialization in 
school psychology and are actively engaged in 
school psychology (e.g., possess state and/or 
national credentials as school psychologists; have 
experience as school psychologists; participate in 
professional associations of school psychologists; 
contribute to research, scholarly publications, 
and presentations in school psychology) 
N Other school psychology program faculty 
members, as relevant for the program, who  
hold doctoral degrees in psychology, education, 
or closely related disciplines with specializa- 
tions supportive of their graduate preparation 
responsibilities in the program 
1.3 SCHOOL PSYCHOLOGY SPECIALIST- 
LEVEL PROGRAMS ONLY: The specialist- 
level program of study in school psychology 
consists of the following: 
N A minimum of 3 years of full-time study at the 
graduate level, or the equivalent if part-time 
N   At  least  60  graduate  semester  hours  or   the 
equivalent, with at least 54 hours exclusive of 
credit for the supervised specialist-level intern- 
ship experience7 
N Institutional documentation of school psycho- 
logy specialist-level program completion pro- 
vided to graduates8 9  
 
1.4 SCHOOL PSYCHOLOGY DOCTORAL- 
LEVEL PROGRAMS ONLY: The doctoral level 
 
 
4 Examples of program activities include candidate attendance at program/department seminars; participation with other candidates and 
faculty in professional organization meetings; participation in ongoing research, program development, outreach, or service activities; 
and similar activities in school psychology that promote candidates’ professional identity as school psychologists and affiliation with 
colleagues and faculty. 
5 School psychology program faculty members are those designated for primary teaching, supervisory, and/or administrative 
responsibilities in the program and who participate in comprehensive program development and mentorship activities, including ongoing 
decision-making, planning, and evaluation processes. Program faculty may hold full-time or part-time assignments in the program, but 
ongoing participation in a number of comprehensive program activities is a key factor. In contrast, other  faculty may contribute to the 
program only by teaching a course(s) or by participating in another limited activity(s), for example, on a limited adjunct, a ffiliated, or 
related basis. In addition, Standard 1.2 does not preclude candidates taking courses or participating in experiences offered by other 
programs or departments, as defined and limited in the school psychology program’s required, sequential course of study and f ield 
experiences. 
6 Faculty shortages in school psychology programs have been a concern nationally. School psychology programs are encouraged to 
advocate with their administrators and engage in other activities to ensure that Standard 1.2 is addressed to the greatest extent possible. 
7 Graduate semester hours are units of graduate credit based on a semester course schedule. In cases in which a quarter schedule is used, 
three quarter hours equals two semester hours. Thus, 90 quarter hours of credit are essentially equivalent to 60 semester hours. Programs 
that utilize other credit system (e.g., trimester credits, unit credits) provide candidates with institution policy regarding their equivalency 
to a semester hour system. 
8 Institutional documentation of program completion is ‘‘official’’ documentation provided by the higher education institution (or by a 
unit of the institution) that an individual has completed the entire required course of study in the school psychology program at the specialist or doctoral 
level, including the internship. Institutional documentation is typically in the form of a degree or diploma, certificate of advanced graduate 
studies, transcript notation indicating program completion, or similar official documentation of completion of the  entire  school  
psychology program. 
9 Various types of institutional documentation may be used to recognize ‘‘specialist level’’ program completion in school psychology, 
defined as a program consisting of a minimum of 60 graduate semester hours or the equivalent and including the internship. The 
following are examples of institutional documentation of specialist level program completion: master’s degree requiring 60+ semester 
hours; master’s degree plus certificate of advanced study (e.g., CAS, CAGS) totaling 60+ semester hours; Educational Specialist (EdS) or 
Psychology Specialist (PsyS) degree requiring 60+ semester hours, etc. 
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program of study in  school psychology10 consists 
of the following: 
N Greater depth in one or more school psycho- 
logy competencies identified by the program in 
its philosophy/mission of doctoral-level pre- 
paration and reflected in program goals, 
objectives, and sequential program of  study  
and supervised practice. (Doctoral programs 
typically are characterized by advanced compe- 
tencies in research, and the program may 
identify additional competencies that  address 
the specific philosophy/mission, goals, and 
objectives of its doctoral program of  study,  
e.g.,  greater  depth  in  one   or  more   domains 
described in Standards  2.1 to 2.10,  a  practice 
specialization, supervision or leadership com- 
petency,  preparation  for  specialized  roles or 
settings such as research or graduate instruction) 
N   A minimum of 4 years of full-time study at  the 
graduate level, or the equivalent if part-time 
N   At  least  90  graduate  semester  hours  or   the 
equivalent, with at least 78 hours exclusive of 
credit for the supervised doctoral internship 
experience and any terminal doctoral project 
(e.g., dissertation)7 
N Institutional documentation of school psycho- 
logy doctoral-level program completion pro- 
vided to graduates8 
1.5 If the school psychology program provides 
opportunities for respecialization, retraining, or 
other alternative approaches to prepare candi- 
dates for credentialing as school psychologists 
(e.g., for candidates who hold graduate degrees in 
related fields and are seeking graduate prepara- 
tion and credentialing as school psychologists), the 
program ensures that its requirements for respe- 
cialization, retraining, or alternative credentialing 
approaches are consistent with these NASP 
graduate preparation standards. The program 
applies systematic evaluation procedures and 
criteria to grant recognition of candidates’ prior 
courses/field experiences and to identify addi- 
tional graduate courses and experiences necessary 
for candidates to meet school psychology program 
requirements.2 
II. Domains of School Psychology Graduate 
Education and Practice 
 
School psychologists provide comprehensive and inte- 
grated services across 10 general domains of school 
psychology, as illustrated in Appendix A. The school 
psychology program ensures that all candidates dem- 
onstrate basic professional competencies, including both 
knowledge and skills, in the 10 domains of school 
psychology as a result of their graduate preparation  in  
the program. The 10 domains of school psychology 
reflect the following principles: 
 
◆ School psychologists have a foundation in the 
knowledge bases for both psychology and education, 
including theories, models, research, empirical find- 
ings, and techniques in the domains, and the ability   
to explain important principles and concepts. 
◆ School psychologists use effective strategies and skils in 
the domains to help students succeed academ- 
ically, socially, behaviorally, and emotionally. 
◆ School psychologists apply their knowledge and skils by 
creating  and  maintaining  safe,   supportive,   fair, 
and effective learning environments and enhancing 
family–school collaboration for all students. 
◆ School psychologists demonstrate knowledge and 
skills relevant for professional practices and work 
characteristics in their field. 
◆ School psychologists ensure that their knowledge, 
skills, and professional practices reflect understand- 
ing and respect for human diversity and promote 
effective services, advocacy, and social justice for all 
children, families, and schools. 
◆ School psychologists integrate knowledge and pro- 
fessional skills across the 10 domains of school 
psychology in delivering a comprehensive range of 
services in professional practice that result in direct, 
measurable outcomes for children, families, schools, 
and/or other consumers. 
 
The domains below are highly interrelated and not 
mutually exclusive and should be reflected across the 
school psychology program of study and supervised 
practice. The brief descriptions of domains provided 
below outline major areas of knowledge and skill, but   
are not intended to reflect the possible full range of 
competencies of school psychologists. Appendix A 
 
 
 
10 Programs are encouraged to provide opportunities for doctoral study for practicing school psychologists and, to the greatest extent 
possible within the program’s objectives and course of study, credit for prior graduate preparation. 
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represents the 10 domains within a model of compre- 
hensive and integrated services by school psychologists, 
and Appendix B provides an expanded list of sample 
areas of knowledge and skills in each domain that the 
program may find useful in defining expected candidate 
competencies, consistent with its own goals and 
objectives. In addition, the NASP (2010) Model for 
Comprehensive and Integrated School Psychological Services 
presents specific school psychology practices and 
provides more detail about the integrated and compre- 
hensive nature of the 10 domains below. 
The 10 domains provide a general frame of reference for 
basic competencies that program graduates should possess 
when beginning practice as school psychologists. A 
program is expected to prepare candidates in the 10 
domains through coursework and supervised practice  
and to determine that candidates attain primary 
competencies in integrating knowledge and skills across 
the domains. However, graduate preparation  in  a  
general foundation of knowledge and skills in the 
domains does not preclude the program emphasizing 
specific knowledge and skill areas within domains or 
preparing candidates in specialized competencies, 
depending on the program goals and objectives for 
specialist- and/or doctoral-level education. (As noted in 
Standard 1.9, doctoral programs in school psychology 
provide greater depth in one or more school psychology 
competencies, consistent with the program’s philo- 
sophy/mission, goals, and objectives). It is emphasized 
that the program’s own identification of specific candidate 
competencies in the domains is necessary and must be 
relevant for the program’s philosophy/mission, goal and 
objectives, level of graduate preparation (specialist or 
doctoral level), and expected outcomes in the roles and 
functions for which candidates are being prepared. 
Further, it is expected that program graduates will 
continue to expand their knowledge and skills in the 
domains through practice, experience, and continuing 
professional development as school psychologists. 
The school psychology program requires courses and 
other program activities to address the knowledge and skills 
determined by the program to be relevant for the 
domains. It is not expected that the school psychology 
program will require a specific course to correspond to 
each individual domain below. However, it is important 
that the program implement its own goals and objectives 
to demonstrate that primary areas of knowledge and skills 
in the domains are sufficiently addressed in the required 
course of study and other activities. The program ensures 
that graduates are competent to begin professional 
practice in the roles and functions for which they are 
being prepared and for which they will be credentialed by 
state education agencies or other similar state entities. 
Further, the school psychology program implements 
well-designed, valid methods to assess the knowledge and 
skills of candidates and collects assessment data to 
determine that candidates attain adequate competencies 
in the domains and integrate competencies across 
domains in delivering a comprehensive range of 
services.11 The brief descriptions of knowledge and skill 
identified below, as well as the examples in Appendix B, 
are intended to serve only as general guides for the  
school psychology program. Although the program 
assesses all candidates’ attainment of basic  knowledge 
and skills in the domains and integrated competences 
across a range of services, the content of program 
assessment methods and nature of candidates’ attain- 
ment of competencies may vary, depending on program 
goals and objectives, areas of specialization, specialist- or 
doctoral-level preparation, etc. 
The following elements are apparent in the school 
psychology program: 
 
2.1 Data-Based Decision Making and Accountability 
N School psychologists have knowledge of varied 
methods of assessment and data collection 
methods for identifying strengths and needs, 
developing effective services and programs, and 
measuring progress and outcomes. 
N As part of a systematic and comprehensive 
process of effective decision making and 
problem solving that permeates all aspects of 
service delivery, school psychologists dem- 
onstrate skills to use psychological and edu- 
cational assessment, data collection strategies, 
and technology resources and apply results to 
design, implement, and evaluate response to 
services and programs. 
 
2.2 Consultation and Collaboration 
N School psychologists have knowledge of varied 
methods of consultation, collaboration, and 
communication applicable to individuals, 
 
 
 
11 Further guidance regarding the assessment of candidate knowledge and skills is provided in the document, Guidelines for Performance- 
Based Assessment and Program Accountability and Development, located on the NASP website. 
Standards for Graduate Preparation of School Psychologists 
 
32  
 
families, groups, and systems and used to 
promote effective implementation of services. 
N As part of a systematic and comprehensive 
process of effective decision making and problem 
solving that permeates all aspects of service 
delivery, school psychologists demonstrate skills 
to consult, collaborate, and communicate with 
others during design, implementation, and 
evaluation of services and programs. 
2.3 Interventions and Instructional Support to 
Develop Academic Skills 
N School psychologists have knowledge of bio- 
logical, cultural, and social influences on 
academic  skills;  human  learning,  cognitive, 
and developmental processes; and evidence- 
based curriculum and instructional strategies. 
N School psychologists, in collaboration with 
others, demonstrate skills to use assessment 
and data-collection methods and to implement 
and evaluate services that support cognitive 
and academic skills. 
2.4 Interventions and Mental Health Services to 
Develop Social and Life Skills 
N School psychologists have knowledge of bio- 
logical, cultural, developmental, and social 
influences on behavior and mental health; 
behavioral and emotional impacts on learning 
and life skills; and evidence-based strategies to 
promote social–emotional functioning and 
mental health. 
N School psychologists, in collaboration with 
others, demonstrate skills to use assessment 
and data-collection methods and to implement 
and evaluate services that support socialization, 
learning, and mental health. 
2.5 School-Wide Practices to Promote Learning 
N School psychologists have knowledge of school 
and systems structure, organization, and the- 
ory; general and special education; technology 
resources; and evidence-based school practices 
that promote academic outcomes, learning, 
social development, and mental health. 
N School psychologists, in collaboration with 
others, demonstrate skills to develop and 
implement practices and strategies to create 
and maintain effective and supportive learning 
environments for children and others. 
2.6 Preventive and Responsive Services 
N School psychologists have knowledge of prin- 
ciples and research related to resilience and risk 
factors in learning and mental health, services 
in schools and communities to support multi- 
tiered prevention, and evidence-based strat- 
egies for effective crisis response. 
N School psychologists, in collaboration with 
others, demonstrate skills to promote services 
that enhance learning, mental health, safety, 
and physical well-being through protective and 
adaptive factors and to implement effective 
crisis preparation, response, and recovery. 
 
2.7 Family–School Collaboration Services 
N School psychologists have knowledge of prin- 
ciples and research related to family systems, 
strengths, needs, and culture; evidence-based 
strategies to support family influences on 
children’s learning, socialization, and mental 
health; and methods to develop collaboration 
between families and schools. 
N School psychologists, in collaboration with 
others, demonstrate skills to design, implement, 
and evaluate services that respond to culture and 
context and facilitate family and school partner- 
ship/ interactions with community agencies for 
enhancement of academic and social–behavioral 
outcomes for children. 
 
2.8 Diversity in Development and Learning 
N School psychologists have knowledge of indi- 
vidual differences, abilities, disabilities, and 
other diverse characteristics; principles and 
research related to diversity factors for chil- 
dren, families, and schools, including factors 
related to culture, context, and individual and 
role differences; and evidence-based strategies 
to enhance services and address potential 
influences related to diversity. 
N School psychologists demonstrate skills to 
provide professional services that promote 
effective functioning for individuals, families, 
and schools with diverse characteristics, cul- 
tures, and backgrounds and across multiple 
contexts, with recognition that an understand- 
ing and respect for diversity in development 
and learning and advocacy for social justice are 
foundations of all aspects of service delivery. 
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2.9 Research and Program Evaluation 
N School psychologists have knowledge of 
research design, statistics, measurement, varied 
data collection and analysis techniques, and 
program evaluation methods sufficient for 
understanding research and interpreting data 
in applied settings. 
N School psychologists demonstrate skills to 
evaluate and apply research as a foundation 
for service delivery and, in collaboration with 
others, use various techniques and technology 
resources for data collection, measurement, 
analysis, and program evaluation to support 
effective practices at the individual, group, 
and/or systems levels. 
 
2.10 Legal, Ethical, and Professional Practice 
N School psychologists have knowledge of the 
history and foundations of school psychology; 
multiple service models and methods; ethical, 
legal, and professional standards; and other 
factors related to professional identity and 
effective practice as school psychologists. 
N   School   psychologists   demonstrate   skills  to 
provide services consistent with ethical, legal, 
and professional standards; engage in respons- 
ive ethical and professional decision-making; 
collaborate with other professionals; and apply 
professional work characteristics needed for 
effective practice as school psychologists, 
including respect for human diversity and 
social justice, communication skills, effective 
interpersonal skills, responsibility, adaptability, 
initiative, dependability, and technology skills. 
 
III. Practica and Internships in School 
Psychology 
 
During systematic, comprehensive practica and intern- 
ship experiences consistent with its goals and objectives, 
the school psychology program ensures that all candi- 
dates demonstrate application of knowledge and 
professional skills in relevant settings and under condi- 
tions of appropriate supervision, evaluation, and sup- 
port. The school psychology program’s practica and 
internship develop and enhance candidates’ skills and 
professional characteristics needed for effective school 
psychology service delivery; integration of competencies 
across the 10 domains of professional preparation and 
practice outlined in Standards 2.1 to 2.10; and direct, 
measurable, positive impact on children, families, 
schools, and other consumers. 
The following elements are apparent in the school 
psychology program: 
 
3.1 The school psychology program requires supervised 
practica experiences12 that include the following: 
N Completion of practica, for academic credit or 
otherwise documented by the institution, that 
are distinct from, precede, and prepare candi- 
dates for the school psychology internship 
N   Specific,   required   activities   and   systematic 
development and evaluation of skills (see 
Standards 2.1 to 2.10) that are consistent with 
goals of the program, emphasize human 
diversity, and are completed in settings relevant 
to program objectives for development of 
candidate skills 
N  Direct  oversight  by  the  program  to  ensure 
appropriateness of the placement, activities, 
supervision, and collaboration with the place- 
ment sites and practicum supervisors 
N Close supervision of candidates by program 
faculty and qualified practicum supervisors, 
including appropriate performance-based 
evaluation, to ensure that candidates are 
developing professional work characteristics 
and designated competencies 
3.2 The school psychology program requires a com- 
prehensive, supervised, and carefully evaluated 
internship in school psychology13 14 that includes 
the following: 
 
 
12 School psychology practica are closely supervised on-campus and/or field-based activities designed to develop and evaluate school 
psychology candidates’ mastery of specific professional skills consistent with program goals and objectives. Practica activities may be 
completed as part of separate courses focusing on distinct skills or as part of a more extensive practicum field experience that covers a  
range of skills. Candidate skill and competency development, rather than delivery of professional services, is a primary purpose of practica.  
13 The school psychology internship is a supervised, culminating, comprehensive field experience that is completed prior to the awarding of the 
degree or other institutional documentation of completion of the specialist or doctoral level program. The internship ensures that school 
psychology candidates have the opportunity to integrate and apply professional knowledge and skills acquired in program coursework and 
practica, as well as to acquire enhanced competencies consistent with the school psychology program’s goals and objectives. 
14 See NASP’s Best Practice Guidelines for School Psychology Internship, available on the NASP website, for an additional resource for graduate 
programs and internship sites. 
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N A culminating experience in the program’s 
course of study that is completed for academic 
credit or otherwise documented by the institution 
N A  primary emphasis  on providing  breadth  and 
quality of experiences, attainment of compre- 
hensive school psychology competencies, and 
integration and application of the full range of 
domains  of  school  psychology  (see  Standards 
2.1 to 2.10) 
N  Completion   of   activities   and   attainment of 
school psychology competencies that are con- 
sistent with the goals and objectives of the 
program and emphasize human diversity, and 
provision of professional school psychology 
services that result in direct, measurable, and 
positive impact on children, families, schools, 
and/or other consumers 
N Inclusion of both formative and summative 
performance-based evaluations of interns that 
are completed by both program faculty and 
field-based supervisors, are systematic and 
comprehensive, and ensure that interns dem- 
onstrate professional work characteristics and 
attain competencies needed for effective prac- 
tice as school psychologists 
 
3.3 The school psychology program requires that the 
internship be completed for a sufficient time 
period and in appropriate settings to achieve 
program objectives, as demonstrated by the 
following: 
N A minimum of 1200 clock hours for specialist- 
level interns and 1500 clock hours for doctoral- 
level interns,15 including a minimum of 
600 hours of the internship completed in a 
school setting16 17 
N  A minimum of one academic year for intern- 
ship, completed on a full-time basis over one 
year or at least a half-time basis over two 
consecutive years 
N Completion in settings relevant to program 
objectives for candidate competencies and 
direct oversight by the program to ensure 
appropriateness of the placement, activities, 
supervision, and collaboration with the place- 
ment sites and intern supervisors 
 
3.4 The school psychology program requires that 
each intern receive appropriate and regularly 
scheduled field-based supervision, including the 
following: 
N Provision of field supervision from a school 
psychologist holding the appropriate state 
school psychologist credential for practice in a 
school setting (If a portion of the internship is 
conducted in a another setting, as noted in 
Standard 3.3, provision of field supervision  
from a psychologist holding the appropriate 
state psychology credential for practice in the 
internship setting) 
N   An average of at least two hours of  field-based 
supervision per full-time week or the equivalent 
for part-time placements 
N Preponderance of field-based supervision pro- 
vided on at least a weekly, individual, face-to- 
face basis, with structured mentoring and 
evaluation that focus on the intern’s attainment 
of competencies 
 
 
15 Programs may allow up to half of the required 1500 doctoral internship hours to be used from a prior, appropriately supervised specialist-
level internship or equivalent experience in school psychology if (a) the program  determines that the specialist-level internship    or 
equivalent experience meets program objectives and NASP standards for the school psychology internship (see Standards 3.2 to 3.6), 
(b) candidates have met program objectives and criteria for school psychology specialist-level internship competencies, and (c) any field 
experiences considered equivalent to a formal specialist level internship in school psychology are clearly articulated and systematically 
evaluated by the program. 
16 A ‘‘school setting’’ is one in which the primary goal is the education of students of diverse backgrounds, characteristics, abilities, 
disabilities, and needs. Generally, a school setting includes students who are enrolled in Grades pre-K–12 and has both general education 
and special education services. The school setting has available an internal or external pupil services unit that includes at least one state- 
credentialed school psychologist and provides a full range of school psychology services. Other internship settings, if allowed by the 
program beyond the 600 hours in a school setting, are consistent with program objectives and may include relevant school psychology 
activities in other educational contexts within, for example, hospitals, juvenile justice institutions, and community agencies that provide 
collaborative services for schools. 
17 Programs may allow doctoral candidates who have met the internship requirement of at least 600 hours in a school setting through a 
prior, appropriately supervised, specialist-level internship or equivalent experience in school psychology to complete the entire 1500+     
hour doctoral school psychology internship in another internship setting that includes appropriately supervised and relevant school 
psychology activities in other educational contexts, as consistent with the school psychology program’s goals and policies. Program policy 
specifically defines methods for determining if a doctoral candidate’s prior specialist-level internship or equivalent experience in a school 
setting meets program criteria and NASP Standards 3.2 to 3.6. 
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3.5 The school psychology internship represents a 
collaboration between the school psychology 
program and internship placement agency that   
is consistent with program goals and assures 
attainment of competencies by interns, as demon- 
strated by the following: 
N A written plan specifying collaborative respons- 
ibilities of the school psychology program and 
internship site in providing supervision and 
support and ensuring that internship objectives 
are achieved 
N   Formative  and  summative performance-based 
evaluation of intern performance by program 
faculty and field-based supervisors and system- 
atic, clearly articulated methods by which 
concerns about intern performance and attain- 
ment of competencies may be addressed 
N   Provision   of   appropriate   support   for   the 
internship by the placement agency,  including 
(a) commitment to the internship as a 
diversified learning experience for a candidate 
in a graduate school psychology program and 
opportunities for the intern to attain profes- 
sional competencies through carefully super- 
vised activities; (b) a written agreement that 
specifies the period of appointment and any 
terms of compensation for the intern and 
released time for the field based supervisor; (c) 
expense reimbursement, a safe  and  secure 
work environment, adequate office space, and 
support services for the intern consistent with 
that afforded  agency  school  psychologists;  
and (d) provision for the intern’s participation  
in continuing professional development activ- 
ities 
3.6 The school psychology program employs a 
systematic, valid process in which program faculty 
ensure that interns, during their culminating 
internship experience, demonstrate competencies 
to begin effective practice as school psychologists, 
including the following: 
N Integration of domains of knowledge and 
application of professional skills in school 
psychology for delivering a comprehensive 
range of services 
N Effective school psychology service delivery 
evidenced by direct, measurable, positive 
impact on children, families, schools, and other 
consumers 
 
 
IV. School Psychology Program Support/ 
Resources18 
 
Adequate resources are available to support the school 
psychology program and its faculty and candidates. 
Such resources are needed to ensure accomplishment of 
program goals and objectives and candidates’ attain- 
ment of competencies needed for effective school 
psychology services that positively impact children, 
families, schools, and other consumers. 
The following elements are apparent in the school 
psychology program: 
 
4.1 The school psychology program faculty members 
are assured adequate professional time for pro- 
gram responsibilities, including the following: 
N Faculty loads that take into account instruction, 
program administration, supervision, research/ 
scholarship, service, candidate assessment, and 
other activities associated with graduate-level 
school psychology program faculty responsibil- 
ities 
N  Faculty  loads  that  allow  flexibility  to  meet 
department and institution responsibilities (e.g., 
teaching undergraduate courses, service, 
research) while maintaining faculty responsibil- 
ities to the school psychology program 
N  Faculty  teaching  and  supervision  loads  that 
typically are no greater than 75% of that 
typically assigned to faculty who teach prim- 
arily undergraduate courses 
N Awarding of at least 25% reassigned or released 
time for the program administrator for admin- 
istrative duties 
 
4.2 The school psychology program ensures adequate 
candidate support from and interaction with 
 
 
 
18 NOTE: Although standards in section IV reflect NASP’s principles for high quality in all school psychology programs, programs in 
units/institutions accredited or undergoing review by the National Council for Accreditation of Teacher Education (NCATE) do not 
need to provide a response to the standards in section IV as part of the NASP program review and approval/national recognition 
process. 
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school psychology program faculty members19 
through the following: 
N Extensive, intensive, and individualized faculty 
advisement, supervision, and mentoring of can- 
didates during all components of coursework, 
practica, internships, and other program activ-  
ities that are that are available from and provided 
primarily by school psychology program faculty 
members, as defined in Standard 1.2 
N   Ongoing  and  comprehensive  program devel- 
opment and evaluation, instruction, candidate 
assessment, and other program activities that 
are available from and provided primarily by 
school psychology program faculty  members, 
as defined in Standard 1.2 
N A ratio of no greater than 1:12 school psychology 
faculty FTE to school psychology candidate FTE 
in the overall program, including candidates 
participating in coursework, practica, intern- 
ships, and other program activities20 
4.3 The school psychology program faculty receive 
support for ongoing learning and professional 
experiences relevant to assigned graduate pre- 
paration responsibilities, including the following: 
N Support for involvement in school psychology, 
including with professional organizations, 
research/scholarship, and/or professional ser- 
vice activities 
N Support for continuing professional devel- 
opment and related activities important to 
maintaining and enhancing knowledge, skills, 
and contributions to school psychology 
 
4.4 Candidates in the school psychology program 
receive ongoing support from the institution, or a 
unit of the institution, during graduate prepara- 
tion, including the following: 
N Availability of university and/or program 
support services (e.g., career centers, health 
services, student associations, advisement about 
state credentialing procedures) 
N Opportunities for funding or related assistance 
needed to attain educational goals (e.g., 
assistantships, scholarships, fellowships, trai- 
neeships, internship stipends, college financial 
aid programs) 
 
4.5 Adequate physical resources are available to 
support faculty and candidates in the school 
psychology program, including the following: 
N Office space for faculty 
N Field-based, clinical, and/or laboratory resources 
N Instructional and technology resources 
4.6 For qualified candidates and faculty with disabil- 
ities, the school psychology program provides the 
following: 
N   Reasonable accommodations for  special needs 
N   Accessible academic programs and field experi- 
ences 
N Equal opportunities for development and 
demonstration of competencies 
 
4.7 The institution provides adequate library 
resources to support instruction, independent 
study, and research relevant to the school 
psychology program, including the following: 
N Comprehensive library and information 
resources and services 
N Major publications and periodicals in the field 
4.8 The school psychology program provides for, 
collaborates in, or contributes to relevant con- 
tinuing professional  development  opportunities 
for practicing school psychologists. 
4.9 The school psychology program is located in an 
institution that is accredited, without probation or 
an equivalent status, by the appropriate insti- 
tutional regional accrediting agency recognized by 
the U.S. Department of Education. 
 
 
 
19 The school psychology program may employ other faculty who do not participate in ongoing and comprehensive program activities  
and who contribute to the program only by teaching a course(s) or by participating in another specific activity(s), for example, on an 
adjunct, affiliated, or related basis. The number of these faculty members should be limited and their specific activities in  the program 
should be well-defined and systematically coordinated and supervised. However, the program should ensure that comprehensive 
program activities, outlined in Standard 4.2, are available from and provided primarily by school psychology program faculty members. 
20 The ratio of FTE faculty to FTE candidates consists of full-time program faculty to candidates enrolled full-time in the school 
psychology program and/or a prorated FTE proportion of part-time program faculty and/or part-time candidates. Interns, as well as 
candidates working exclusively on research, theses, or dissertations, may be prorated based on the semester hours enrolled and the     
amount of supervision provided by program faculty. 
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APPENDIX A. MODEL OF COMPREHENSIVE AND INTEGRATED SERVICES BY SCHOOL 
PSYCHOLOGISTS 
 
 
 
 
 
APPENDIX B. EXPANDED DESCRIPTION OF 
DOMAINS OF SCHOOL PSYCHOLOGY 
GRADUATE EDUCATION AND PRACTICE 
WITHIN A MODEL OF COMPREHENSIVE 
AND INTEGRATED SERVICES BY SCHOOL 
PSYCHOLOGISTS 
 
Within the model of comprehensive and integrated 
services, illustrated in Appendix A, school psychologists 
apply knowledge and skills across 10 domains of school 
psychology. The domains are  highly  interrelated  and  
not mutually exclusive, and should be  reflected across 
the school psychology program of study. As noted in 
Standards 2.1 to 2.10, the school psychology program 
ensures that all candidates demonstrate basic compe- 
tencies in 10 broad domains of school psychology. 
Further, the school psychology program determines that 
candidates integrate knowledge and professional skills 
across the 10 domains of school psychology in delivering 
a comprehensive range of services in  professional 
practice that result in direct, measurable outcomes for 
children, families, schools, and/or other consumers. The 
NASP (2010) Model for Comprehensive and Integrated School 
Psychological Services presents specific school psychology 
practices and provides more detail about the integrated 
and comprehensive nature of the 10 domains. 
Below, an expanded list of sample areas of knowledge and 
skills in the domains is provided, and programs may find 
the examples useful in defining expected candidate 
competencies. The examples in the descriptions below  
are not intended to reflect the possible full range of 
competencies for school psychologists, but instead 
identify examples of knowledge and skills that school 
psychology graduate programs may consider when 
identifying their own goals and objectives for their 
candidates. The examples of knowledge and skills below 
are intended to serve only as general guides for the school 
psychology program. The program may elect to 
emphasize specific knowledge and  skill  areas  outlined  
in the descriptions below or may elect to identify 
additional knowledge and skills areas, depending on 
program goals and objectives, areas of specialization, 
specialist- or doctoral-level preparation, roles and 
functions for which candidates are being prepared, etc. 
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2.1 Data-Based Decision Making and 
Accountability 
 
Examples of areas in which school psychologists have 
knowledge include the following: 
 
N Assessment and data collection methods relevant to a 
comprehensive, systematic process of effective 
decision making and problem solving for particular 
situations, contexts, and diverse characteristics 
N  Varied methods of assessment and data collection in 
psychology and education (e.g., norm-referenced, 
curriculum-based, direct behavior analysis, eco- 
logical) and their psychometric properties 
N   Assessment  and  data  collection  methods  useful  in 
identifying strengths and needs and in  documenting 
problems of children, families, and schools 
N Strategies for  translating  assessment and  data  collec- 
tion  to  development  of  effective  instruction,   inter- 
ventions, and  educational  and  mental health services 
N Assessment and data collection methods to measure 
response to, progress in, and effective outcomes of 
services 
 
 
Examples of areas in which school psychologists 
demonstrate skills include the following: 
 
N Use psychological and educational assessment, data 
collection strategies, and technology resources as part 
of a comprehensive process of effective decision 
making and problem solving that permeates all 
aspects of service delivery 
N   Systematically   collect   data   and   other information 
about   individuals,   groups,   and   environments as 
key components of professional school psychology 
practice 
N   Translate   assessment   and   data   collection  results 
into design,  implementation,  and  accountability 
for evidence-based instruction, interventions, and 
educational and mental health  services  effective  
for particular situations, contexts, and diverse char- 
acteristics 
N   Use   assessment   and   data   collection   methods to 
evaluate response to, progress in, and outcomes for 
services in order to promote improvement and 
effectiveness 
N Access information and technology resources to 
enhance data collection and decision making 
N Measure and document effectiveness of their own 
services for children, families, and schools 
2.2 Consultation and Collaboration 
 
Examples of areas in which school psychologists have 
knowledge include the following: 
 
N Varied methods of consultation in psychology and 
education (e.g., behavioral, problem solving, mental 
health, organizational, instructional) applicable to 
individuals, families, groups, and systems 
N   Strategies to promote collaborative, effective decision 
making   and   implementation   of   services among 
professionals, families, and others 
N    Consultation,    collaboration,    and communication 
strategies   effective   across   situations,   contexts, and 
diverse characteristics 
N Methods for effective consultation and collaboration 
that link home, school, and community settings 
 
Examples of areas in which school psychologists 
demonstrate skills include the following: 
 
N Apply consultation methods, collaborate, and com- 
municate effectively with others as part of a 
comprehensive process that permeates all aspects of 
service delivery 
N   Consult and collaborate in planning, problem solving, 
and decision-making processes and to design, imple- 
ment, and evaluate instruction, interventions, and 
educational and mental health services across particu- 
lar situations, contexts, and diverse characteristics 
N Consult and collaborate at the individual, family, 
group, and systems levels 
N   Facilitate  collaboration  and  communication  among 
diverse school personnel, families, community profes- 
sionals, and others 
N   Effectively   communicate   information   for  diverse 
audiences, for example, parents, teachers, other 
school personnel, policy makers, community leaders, 
and/or others 
N Promote application of psychological and educational 
principles to enhance collaboration and achieve 
effectiveness in provision of services 
 
2.3 Interventions and Instructional Support 
to Develop Academic Skills 
 
Examples of areas in which school psychologists have 
knowledge include the following: 
 
N Biological, cultural, and social influences on cognitive 
and academic skills 
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N Human learning, cognitive, and developmental pro- 
cesses, including processes of typical development, as  
well as those related to learning and cognitive difficulties, 
across diverse situations, contexts, and characteristics 
N  Evidence-based  methods  in  psychology  and  edu- 
cation  to  promote  cognitive  and  academic  skills, 
including those related to needs of children with 
diverse backgrounds and characteristics 
N   Curriculum and instructional strategies that facilitate 
children’s academic achievement, including, for 
example, teacher-directed instruction, literacy 
instruction, peer tutoring, interventions for self- 
regulation and planning/organization, etc. 
N   Techniques  to  assess  learning  and  instruction  and 
methods and technology resources for using data  in 
decision making, planning, and progress monitoring 
N   Information  and  assistive  technology  resources   to 
enhance children’s cognitive and academic skills 
 
 
Examples of areas in which school psychologists 
demonstrate skills, in collaboration with others, include 
the following: 
 
N Use assessment and data collection methods to 
develop appropriate academic goals for children with 
diverse abilities, disabilities, backgrounds, strengths, 
and needs 
N   Implement  services  to  achieve  academic outcomes, 
including classroom instructional support, literacy 
strategies,  home–school  collaboration, instructional 
consultation, and other evidence-based practices 
emotional impacts on learning, achievement, and life 
skills 
N   Human  developmental  processes  related  to social– 
emotional skills and mental health, including pro- 
cesses of typical development, as well as those related 
to   psychopathology   and   behavioral   issues,  across 
diverse situations, contexts, and characteristics 
N Evidence-based strategies to promote social–emo- 
tional functioning and mental health 
N   Strategies  in social–emotional, behavioral, and  men- 
tal health services that promote children’s learning, 
academic, and life skills, including, for example, 
counseling, behavioral intervention, social skills 
interventions, instruction for self-monitoring, etc. 
N Techniques to assess socialization, mental health, and 
life skills and methods and technology resources for 
using data in decision making, planning, and progress 
monitoring 
 
Examples of areas in which school psychologists 
demonstrate skills, in collaboration with others, include 
the following: 
 
N Use assessment and data collection methods to 
develop appropriate  social–emotional,  behavioral, 
and  mental  health  goals  for  children  with  diverse 
abilities, disabilities, backgrounds, strengths, and needs 
N   Implement  services  to  achieve  outcomes  related to 
socialization, learning, and mental health, including, 
for example, counseling, consultation, behavioral 
intervention, home–school collaboration, and  other 
evidence-based practices 
N Use evidence-based strategies to develop and imple- 
ment services at the individual, group, and systems 
levels and to enhance classroom, school, home, and 
community factors related to children’s cognitive and 
academic skills 
N Implement methods to promote intervention accept- 
ability and fidelity and appropriate data-based 
decision making procedures, monitor responses of 
children to instruction and intervention, and evaluate 
the effectiveness of services 
 
2.4 Interventions and Mental Health Services 
to Develop Social and Life Skills 
 
Examples of areas in which school psychologists have 
knowledge include the following: 
 
N Biological, cultural, social, and situational influences  
on behavior and mental health and behavioral and 
N Integrate behavioral supports and mental health 
services with academic and learning goals  for children 
N  Use evidence-based strategies to develop and imple- 
ment services at the individual, group, and/or 
systems levels and to enhance classroom, school, 
home, and community factors related to children’s 
mental health, socialization, and learning 
N Implement methods to promote intervention accept- 
ability and fidelity and appropriate data-based 
decision making procedures, monitor responses of 
children to behavioral and mental health services, 
and evaluate the effectiveness of services 
 
2.5 School-Wide Practices to Promote 
Learning 
 
Examples of areas in which school psychologists have 
knowledge include the following: 
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N School and systems structure, school organization, 
general education, special education, and alternative 
educational services across diverse settings 
N   Psychological  and   educational  principles   and 
research related to organizational development and 
systems theory 
N  Issues and needs in schools, communities, and other 
settings, including accountability requirements; local, 
state, and federal policies and regulations; and 
technology resources 
N Evidence-based school practices that promote aca- 
demic outcomes, learning, social development, and 
mental health; prevent problems; and ensure positive 
and effective school organization and climate across 
diverse situations, contexts, and characteristics 
 
Examples of areas in which school psychologists 
demonstrate skills, in collaboration with others, include 
the following: 
 
N Design and implement evidence-based practices and 
policies in, for example, areas such as discipline, 
instructional support, staff training, school improve- 
ment activities, program evaluation, student transi- 
tions at all levels of schooling, grading, home–school 
partnerships, etc. 
N   Utilize   data-based   decision   making   and  evaluation 
methods, problem-solving strategies, consultation, tech- 
nology resources, and other services for systems-level 
issues, initiatives, and accountability responsibilities 
N   Create and  maintain  effective  and  supportive learn- 
ing environments for children and others within a 
multitiered continuum of school-based services. 
N Develop school policies, regulations, services, and 
accountability systems to ensure effective services for 
all children 
 
 
2.6 Preventive and Responsive Services 
 
Examples of areas in which school psychologists have 
knowledge include the following: 
 
N Psychological and educational principles and 
research related to resilience and risk factors in 
learning and mental health 
N Methods of population-based service delivery in schools 
and communities to support prevention and timely 
intervention related to learning, mental health, school 
climate and safety, and physical well-being across 
diverse situations, contexts, and characteristics 
N Universal, selected, and indicated (i.e., primary, 
secondary, and tertiary) prevention strategies at the 
individual, family, group, and/or systems levels related 
to learning, mental health, and physical well-being 
N Evidence-based strategies for effective crisis preven- 
tion, preparation, and response 
 
Examples of areas in which school psychologists 
demonstrate skills, in collaboration with others, include 
the following: 
 
N Promote environments, contexts, and services for 
children that enhance learning, mental and physical 
well-being, and resilience through protective and 
adaptive factors and that prevent academic problems, 
bullying, violence, and other risks 
N   Use assessment and data collection methods to develop 
appropriate  goals  for  and  to  evaluate  outcomes  of 
prevention and response activities and crisis services 
N   Contribute  to,  design,  implement,  and/or  evaluate 
prevention programs that integrate home, school, 
and community resources and promote learning, 
mental health, school climate and safety, and physical 
well-being of all children and families 
N   Contribute  to,  design,  implement,  and/or  evaluate 
services for crisis prevention, preparation, response, 
and recovery at the individual, family, and systems 
levels and that take into account diverse needs and 
characteristics 
N Utilize data-based decision making methods, prob- 
lem-solving strategies, consultation, collaboration, 
and direct and indirect services for preventive and 
responsive services to promote learning and mental 
health and for crisis services 
 
2.7 Family–School Collaboration Services 
 
Examples of areas in which school psychologists have 
knowledge include the following: 
 
N Characteristics of families, family  strengths  and 
needs, family culture, and family–school interactions 
that impact children’s development 
N   Psychological  and   educational  principles   and 
research related to family systems and their influences 
on children’s academic, motivational, social, beha- 
vioral, mental health, and social characteristics 
N Evidence-based strategies to improve outcomes for 
children by promoting collaboration and partnerships 
among parents, schools, and community agencies, 
and by increasing family involvement in education 
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N Methods that improve family functioning and 
promote children’s learning, social development, 
and mental health, including, for example, parent 
consultation, conjoint consultation, home–school 
collaboration, and other evidence-based practices. 
 
Examples of areas in which school psychologists 
demonstrate skills, in collaboration with others, include 
the following: 
 
N Design and implement evidence-based practices and 
policies that facilitate family–school partnerships and 
interactions with community agencies to enhance 
academic, learning, social, and mental health out- 
comes for all children 
N   Identify  diverse  cultural  issues,  situations, contexts, 
and other factors that have an impact on family– 
school interactions and address these factors when 
developing and providing services for families 
N   Utilize data-based decision making,  evaluation meth- 
ods, problem-solving strategies, consultation, com- 
munication, and direct and indirect services to 
enhance  family–school–community  effectiveness in 
addressing the needs of children 
N Design, implement, and evaluate education programs 
and other types of services that assist parents with 
promoting the academic and social–behavioral suc- 
cess of their children and addressing issues and 
concerns 
 
 
2.8 Diversity in Development and Learning 
 
Examples of areas in which school psychologists have 
knowledge include the following: 
 
N Individual differences, abilities, disabilities, and other 
diverse characteristics of people in settings in which 
school psychologists work 
N Psychological and educational principles and research 
related to diversity factors for children, families, and 
schools, including factors related to culture, context, 
and individual and role differences (e.g., age, gender or 
gender identity, cognitive capabilities, social–emotional 
skills, developmental level, race, ethnicity, national 
origin, religion, sexual and gender orientation, disabil- 
ity, chronic illness, language, socioeconomic status) 
N Evidence-based practices in psychology and edu- 
cation to enhance services for children and families 
and in schools and communities and effectively 
address potential influences related to diversity 
N Strategies for addressing diversity factors in design, 
implementation, and evaluation of all services 
 
Examples of areas in which school psychologists 
demonstrate skills include the following: 
 
N Provide effective professional services in data-based 
decision making, consultation and collaboration, and 
direct and indirect services for individuals, families, 
and schools with diverse characteristics, cultures, and 
backgrounds and across multiple contexts, with 
recognition that an understanding of and  respect 
for diversity and in development and learning is a 
foundation for all aspects of service delivery 
N   In   collaboration   with   others,   address   individual 
differences, strengths, backgrounds, and needs in 
the design, implementation, and evaluation of 
services in order to improve academic, learning, 
social and mental health outcomes for all children 
across family, school, and community contexts 
N   In  schools  and  other  agencies,  advocate  for social 
justice and recognition that cultural, experiential, 
linguistic, and other areas of diversity may result in 
different strengths and needs; promote respect for 
individual differences; recognize complex interactions 
between individuals with diverse characteristics; and 
implement effective methods for all children, families, 
and schools to succeed 
N Provide culturally competent and effective practices 
in all areas of school psychology service delivery and 
in the contexts of diverse individual, family, school, 
and community characteristics 
 
 
2.9 Research and Program Evaluation 
 
Examples of areas in which school psychologists have 
knowledge include the following: 
 
N Research design, measurement, and varied methods of 
data collection techniques used in investigations of 
psychological and educational principles and practices 
N  Statistical  and  other  data  analysis  techniques  suf- 
ficient for understanding research and interpreting 
data in applied settings 
N Program evaluation methods at the individual, group, 
and/or systems levels 
N Technology and information resources applicable to 
research and program evaluation 
N   Techniques for judging research quality;  synthesizing 
results   across   research   relevant   for   services   for 
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children, families, and schools; and applying research 
to evidence-based practice 
 
Examples of areas in which school psychologists 
demonstrate skills include the following: 
N Evaluate and synthesize a cumulative  body  of 
research and its findings as a foundation for effective 
service delivery 
N  Provide assistance in schools and other settings for 
analyzing, interpreting, and applying empirical 
evidence as a foundation for effective practices at 
the individual, group, and/or systems levels 
N   Incorporate   various   techniques   and   technology 
resources for data collection, measurement, analysis, 
and accountability in decision-making and in evalu- 
ation  of  services  at  the  individual,  group, and/or 
systems levels 
N In collaboration with others, design, conduct ana- 
lyses, and/or interpret research and/or program 
evaluation in applied settings 
 
2.10 Legal, Ethical, and Professional Practice 
 
Examples of areas in which school psychologists have 
knowledge include the following: 
 
N History and foundations of school psychology 
N Multiple school psychology service delivery models 
and methods 
N Ethical and professional standards for school psycho- 
logy 
N Legal standards and regulations relevant for practice 
in settings in which school psychologists work 
N Factors related to professional identity and effective 
practice as school psychologists 
N Relevant information sources and technology 
N Methods for planning and engaging in continuing 
education 
 
Examples of areas in which school psychologists 
demonstrate skills include the following: 
 
N Provide services consistent with ethical and profes- 
sional standards in school psychology 
N  Provide services consistent with legal standards and 
regulations relevant for practice in settings in which 
school psychologists work 
N   Engage   in   effective   and   responsive   ethical  and 
professional decision-making that reflects recognition 
of diverse needs and characteristics of children, 
families, schools, and other professionals 
N   Apply  professional  work  characteristics  needed for 
effective practice as school psychologists, including 
respect for human diversity and social justice, 
communication skills, effective interpersonal skills, 
responsibility, adaptability, initiative, dependability, 
and technology skills 
N Utilize supervision and mentoring for effective school 
psychology practice 
N Engage in effective, collaborative professional rela- 
tionships and interdisciplinary partnerships 
N   In   collaboration   with   other   professionals  (e.g., 
teachers, principals, library and media specialists), 
access, evaluate, and utilize  information  resources  
and technology in ways that enhance the quality of 
services for children 
N  Advocate for school psychologists’ professional roles 
to  provide  effective  services,  ensure  access  to  their 
services, and enhance the learning and mental health 
of all children and youth 
N Engage in career-long self-evaluation and continuing 
professional development 
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APPENDIX C 
Test Administration/Protocol Scoring Form 
Client:  
 
Administrator:   
 
Evaluator:   
 
Date: 3 
 
Age of Client:   
 
Test Administered: WJ IV_Mastery  
 
 
Total Score:  
 
 
 
A. Protocol Scoring Criterion Met Comments 
1. Chronological Age (CA) accurate 
 
  
2. All analyses are correctly scored and recorded 
 
 -  
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B. Administration 
 
Criterion Met 
 
Comments 
1. Complete and accurate recording of responses on the 
protocol 
 
  
2. Time is recorded on the protocol when appropriate 
 
  
3. Questioning, prompting, and repetition cues are 
adequately indicated on the protocol 
 
 -  
4. Questions appropriately when manual clearly 
indicates to Query (Q)n 
 -  
5. Appropriate credit awarded for earlier, non-
administered items 
 
  
6. Reasonable judgment scoring of borderline or 
ambiguous responses 
 
 -  
 
C. Testing Behaviors 
 
Criterion Met 
 
Comments 
1. Effectively built rapport before beginning 
administration 
 
  
2. Effectively maintained rapport throughout the test 
 
  
3. Provided appropriate encouragement 
 
  
4. Effective behavior management 
 
  
5. Provided appropriate opportunities for breaks 
 
 -  
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D. Subtest Administration 
Letter-Word Identification Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration   
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
  
 
Applied Problems Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration   
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
Spelling Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration   
EDPS 951—Benchmark Portfolio  Page 46 
 
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 
 
Passage Comprehension  Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration   
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
Calculation  Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration   
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
Writing Samples Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
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6. Correct administration   
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
  
 
Word Attack Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration   
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
  
 
Oral Reading Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration   
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
  
 
Sentence Reading Fluency Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
EDPS 951—Benchmark Portfolio  Page 48 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration   
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
Math Facts Fluency  Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
Sentence Writing Fluency Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
Reading Recall  Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
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3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
  
 
Number Matrices Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
  
 
Editing Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
 
Word Reading Fluency Met (Y/N) Comments 
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1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
Spelling of Sounds Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
Reading Vocabulary  Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
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Science Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
  
 
Social Studies Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
Humanities  Met (Y/N) Comments 
1.  Appropriate Starting Point 
 
 -  
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2. Appropriate Discontinue 
 
 
3. Correct Reversal, if needed 
 
 
4. Accurate scoring based on manual 
 
 
5. Correct raw score 
 
 
6. Correct administration    
Subtest Score (Score 1 only if all 6 criterion 
met, otherwise score 0): 
 -  
 
 
Other Comments and Notes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
